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Abstract 
As suggested by one author, innovation, resistance and conformity have been the hall marks of legal education in global South. 
One of the recent paradigms has given a clarion call to alter legal education into justice education. To a certain extent, the 
observation captures the reality of nuances and adventures in legal education in South Asia. The paper investigates this paradigm 
based on doctrinal data, first-hand observation from some of the selected law schools in South Asia, survey conducted by the 
authors and survey conducted by International Association of Law Schools in 2012. An overview of approaches and models of 
legal education in Thailand, India, Singapore, Japan, China, Malaysia, Philippines and Indonesia depict different shades of world 
class education parameters as posited by some scholars and as prevalent in the globally high-ranking universities of USA, UK 
and Australia. Yet, the legal education simultaneously echoes the demands and requirements of the emerging democratic voices, 
cultural heritage and spill-over effects of globalization and is in constant search of broader horizons of learning and 
inclusiveness. The paper will highlight some of the best practices in legal education across the South Asian region and explore 
how far it serves the ideal of human development. Further, it will make a case for renaissance in terms of effective response to 
community needs.  
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1. Introduction: Locating Legal education in South Asia 
Education is hailed as an act that goes beyond the building, transmission, and assimilation of knowledge 
(Rodrigues, 1998).i Education creates a climate for the construction, perpetuation and legitimization of power even 
as it creates possibilities to deconstruct and transform power structures. Social relationships get shaped through the 
thought processes and vice versa.ii  
As suggested by Richard J. Wilson (2002) innovation, resistance and conformity have been the hall marks of 
legal education in global South. Global South referred in has overlapping geographical and developmental 
connotations. Both Asia and Africa along with South America as part of the ‘Majority World’ have been placed 
here. Taking inspiration from the justice education movement worldwide, one of the recent paradigms has given a 
clarion call to alter legal education into justice education.iii Somewhere, one finds linkages of development and legal 
education. It is not a surprise that the legal education best practices or approaches and models in South Asia are 
reflective of or response to world class parameters as adventurous nuances in developed North. 
Nexus between legal education and human development has many strands which combine to strengthen the 
argument in favour of legal education as a means to and as the indicator of human development. Education is one of 
the important parameters of Human Development. Legal literacy and legal rights which form parts of legal 
education are also included among indicators of the Human Development Index (2000) iv 
Global unanimity on the role of legal education as producing lawyers who are advocates of justice, experts of 
law and are Samaritans of public good is reiterated time and again (International Association of Law Schools: 
2009)v. Professionalism is hailed as a common goal. However, legal education being higher education often serves 
many masters including the Higher Education Council, professional council, courts and most of all, the affiliating 
university. Hence its history and trajectory are cluttered with rediscovery of purpose through several reports of 
reform commissions and mandates of professional councils. 
 Amidst this, the context of globalization, perceived as a threat and opportunity in different segments of the legal 
fraternity, has influenced legal education too. The contradiction is visible in the attempts to gain from it without 
yielding to it. At the same time, the equalizing and critical role of law and lawyers in the anti-colonial struggle 
remains arguably passive on the face of widening gulf between haves and have-nots. Such passivity repeats itself in 
unrest on the face of a weakened rule of law and deprivation of development of the majority. 
In the largely decolonized context of Global South, the authors are convinced of the need for indigenizing and 
rediscovering knowledge mission of education in general and legal education in particular, to incorporate own voice 
and authentic core. Only such discovery could copper fasten education as well as legal education as a means of 
human development. The absent traits of reclaiming own heritage, redefining the reality and revisiting the present 
require attention particularly in legal education.  
In this context, the pressing concern for human development through legal education could be explained or 
investigated in terms of its comprehensive constructive response or careful inclusion in content or indifference.  The 
poor nexus of the two in the Indian context was raised by the first author elsewhere: Whether new strides in legal 
education make any difference in addressing the unmet legal needs of the community? (Gurpur, 2009)vi. The search 
is taken further herein reviewing the best practices in legal education across the South Asian region and exploring 
how far it serves the ideal of human development. Among the four pillars of legal education viz. quality, excellence, 
equity and accessibility; the last two play the most important role in strengthening the society on rule of law and 
justice and automatically strengthen the first two.  
Earlier survey has shown that in economic and political integration goal-setting demonstrated by law schools, 
Asian law schools perform better than other regions. However, a qualitative analysis of such integration in goals, 
action and outcome requires to be investigated in determining the future course.  
2. Methodology  
 The authors investigate the position of legal education in South Asia as a response to multiple forces of change. 
Is legal education advocating human development retaining its ‘Archimedean’ space of critical approach outside the 
magnetic field of new-found prosperity or rising demand for law experts with selective skill sets and knowledge 
which serve the powerful interests? Or, on the contrary, is it yielding to such forces in abandoning or ignoring 
human development by duplicating or engaging with the existing globalizing models of legal education located in 
erstwhile colonial countries? These questions are used as the parameters or entry points to revisit best practices 
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collated from certain law schools across South Asia. This adds to findings which are globally summarized in a small 
sample size of law schools in 2012.vii   
Further, the authors have gathered and analyzed doctrinal data from the public domain of websites and 
information from select law schools of South Asia in 2013. Furthermore, they have triangulated and correlated with 
the data collected through a survey tool from volunteering deans of select law schools in South Asia in 2013.  
3. Overview of Approaches and Best practices in legal education in South Asia 
    Amidst the South East Asian political and economic mosaic of decolonized past and the neo-colonial market 
force-dictated present, the task of a Law school becomes arduous and strategic. In general, legal education involves 
developing students’ abilities to: combine different types of knowledge, assess alternatives, develop innovative 
strategies, debate and persuade, enhance research and writing skills, build listening and argumentative skills, discern 
underlying ideological assumptions, suggest reforms in keeping with an affective value system, respect diversity, 
use ICT to improve professional capabilities; and above all, prepare them for the world that confronts them. 
Important issues raised around the globe to improve legal education range from importance of comparative studies 
and quality of legal education, to the relevance of subjects, skills training and so on. Some of these relate to the 
quality time in the premier law school training spent on core content, interdisciplinary subjects, advocacy, 
professional and placement training.viii 
    Innovation in legal education, at first, should confine to outreach or extension of legal education beyond the class 
room in a mutually beneficial way. Two decades back there was little knowledge of legal rights amongst the people 
in many countries in the South, therefore ‘legal literacy’ became one of the many tasks of the legal services 
authorities and NGO programs, thus allowing the law school clinics to advice and represent in legal proceedings.ix 
Other innovations have been mainly in pedagogies aiming at student development such as the seminar method, 
group discussions, simulation exercises, case analysis and so on as the focus shifted from teacher’s teaching to 
student’s learning.  
 Clinical education, as innovative and engaging pedagogy, provides stimulation and motivation; practical and 
technical skills; realistic perspectives about law; incentives for research and extrapolation of theory from actual 
experience; a heightened sense of professional responsibility and standards.x One of the means of Clinical legal 
education (CLE) is to learn from providing legal services to poor and underserved people. The aim is not the 
efficient provision of legal services to clients but rather reflective experiential training for law practice. It not only 
helps in the learning process but also with the creation of a reflective and public-minded legal profession for the 
future.xi There are sophisticated and extensive clinical legal education programs in Canada and United States which 
are enriched with good literature on skills and theories of practice. Australia in the Southern Pacific Region has 
growing number of clinical programs whereas it remains virtually unknown in Japan. In Latin America, some clinics 
such as the clinic at the University of Buenos Aires, clinical programs at Diego Portales and University of Chile 
Law Schools in Santiago are good regional examples. In Africa the clinic at the law school of South Africa’s 
University of Natal is the leader of the clinical movement there. In India and Philippines, a number of long-
established law school clinics serve as models for neighbouring countries.xii 
 Clinics are listed among best practices. Sometimes, they are subsumed under ‘community service’ or pro-bono 
or community engagement. Their worth lies in linkage to the academic programs, experiential learning, practitioner-
supervision, service to poor clientele, wide acceptance and prestige, learner-centric trend, preparing for legal 
practice and opportunity to advanced learning. Besides CLE,  the law students are engaged in public service through 
internship with human rights NGOs specifically those providing legal services to people. Law students may also 
work with people’s organization or community-based organization as service-learning in Symbiosis in India. 
However, these best practices face resistance by traditionalists both inside and outside the legal fraternity.  
 Approaches and models of legal education in Thailand, India, Singapore, Japan, China, Indonesia, Philippines 
and Malaysia show the above mentioned traits. As on date, an independent ranking or accreditation agency for law 
schools does not exist. As a dominant model of existence, the law schools are cushioned in the envelope of the 
affiliating university. Thus, the ranking parameters are common without signifying their unique work and goals.  
 A study of the world class education parameters shows the methodology adopted by QS and the US News 
World’s Best Universities for ranking the universities and affiliated law faculty. This is based on six indicators of 
academic reputation, employer reputation at the global level, citation per faculty, student faculty ratio, proportion of 
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international student and proportion of international faculty. The lion’s share of weight age goes to academic 
reputation, Faculty: student ratio and citation per faculty. Deplorably, there is no inclusion of human development 
indicator or linked factors. 
 In comparison, world class legal education parametersxiii may include dimensions of excellence in research, 
academic freedom and environment of intellectual excitement, self-governance, adequate facilities and funding, 
diversity, internationalization, democratic leadership, talented undergraduate body, efficient use of ICT, library, 
quality of teaching, connection with society/community needs, student and alumni  scores, peer review and within-
institution collaboration.  
 World class parameters and best practices can be aligned to a certain degree. In terms of priority, knowledge 
dissemination and knowledge creation are the most important criteria. Leading Asian Universities and their affiliate 
law schools compete for world ranking and have similar and uncommon blend of best practices. 
4. South Asian Law Schools 
  Embodying excellence and quality, five Asian law schools feature amongst the top 50 law schools of the world 
and a total of 11 feature among the top hundred law schools of the world (QS Rankings, 2013).xiv In broad terms of 
history and legal tradition, Thailand, Indonesia, Japan and China belong to the civil law traditions, while India, 
Singapore and Malaysia belong to the common law family. Philippines has civil and common law tradition blended 
into a peculiar legal system due to its colonial history of the Spanish occupation and American sovereign control. 
The data are gleaned from various sources in relation to the select countries including Thailand, India, Singapore, 
Japan, China, Indonesia, Malaysia and Philippines.  
Thailand demonstrates the longest history in legal education dating back to 1897, although the colonial 
government in India had started Government Law College in Mumbai much earlier in 1855. Currently, Thailand 
caters to open legal education and professional legal education, besides the normal programs. 
 The Law Schools in Thailand have programmes similar to that of Singapore. In Thailand, some of the 
compulsory courses include Jurisprudence, Legal History, Criminal Law, Source of Obligations, Persons and Family 
Law, Contracts, Constitutional Law, Civil Procedure, Criminal Procedure, etc. In both the countries, the model 
provides for integration of some non-law subjects into the compulsory curriculum. For example, the students have to 
read Law and Society, Accounting for Lawyers, and Economics for Lawyers.   
 Many universities provide postgraduate programs for students to further their knowledge in specific area. Some 
universities have created international programs in legal study by cooperating with outstanding universities overseas 
such as USA, Japan, England etc. The Ramkhamhaeng University in Thailand offers post-graduation in four fields 
namely Business Law, Public Law, International Law and Law for Development. Keeping in view one of the 
objective of the present paper it is noteworthy to mention in regard to the specialization in Law for Development.xv 
Doctoral students are very few and lecture method is the most common teaching method.xvi 
 In India, the professional body, the Bar Council of India, through its rules sets Standards of Legal Education and 
Recognition of Degrees for the lawyers in the country. The 2008 Rules set stricter norms like their other 
professional counterparts in medical and technical education. These norms pertain to prior affiliation, Library and 
ICT facilities, subscription to online databases, reading room, library staff, rest room facilities, university autonomy 
and courses, classroom size, faculty qualification, faculty teaching clinical program and infrastructure. Although the 
universities are free to design their academic programs, courses stipulated under BCI Education Rules are 
mandatory. There are specialization and Honours courses with integrated degrees such as BSc.LLB, BBA.LLB, 
BA.LLB and BSL.LLB. The 2008 Rules institutionalize community service and clinical legal education by 
mandating each institution to establish and run a legal aid clinic under the supervision of a senior faculty member. 
Further, it requires institutions running integrated law programs to have adequate library facilities for science, 
engineering and technology courses if courses are offered in the stream.  
 In India, currently there are 14 National Law Universities, about 1000 others including several law faculties 
affiliated to State Universities, several law colleges/schools affiliated to Public and private Universities around 1000 
in total. These law schools are offering integrated degree programs, supporting elective and specialization programs, 
with focus on newly emerging areas. Further, India has seen leading technology institution (IIT) designing a law 
program. However, the integration of law or rights discourse in other disciplines, as in case of Thailand or onset of 
transnational courses or program, is yet to happen barring a few courses. Although IGNOU (Indira Gandhi National 
Open University) offers law as a distance education, there is a strong resistance to offer all courses.  
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 Singapore being a former commonwealth nation, has inherited the English Legal System. From 1957 till 2007, 
National University of Singapore (NUS) Law was the only law school in the country. In 2006 Singapore 
Management University was permitted to establish a Second Law School to admit students from August 2007. In 
addition Nayang Technological University has a law department within its business school. Numerous other private 
institutions offer external law programmes. However, they are not recognized for practice in Singapore.xvii 
 At NUS, Law students are awarded the Bachelor of Laws (LL.B.) after four years of full-time study. Students in 
recent years have also had the option of applying for a double degree in law and in one of the four selected 
disciplines, which involves five years of full-time study. The four selected disciplines are Law and Business 
Administration, Law and Economics, Law and Life Sciences, and Law and Public Policy. From 2008, law 
undergraduates could seek admission to the dual degree program run by NUS Law in partnership with the New York 
University’s School of Law (NYU Law). The LL.M. specializations include Corporate and Financial Services Law, 
Intellectual Property and Technology Law, International Business Law, International and Comparative Law, 
Maritime Law and Asian Legal Studies.xviii 
 Singapore has seen various reforms in its core curriculum in the recent years. In the traditional legal education, 
the core courses focus was on theory rather than skills and was designed to examine exclusively the law in 
Singapore. In keeping with the changing demands of legal practice which have been essentially driven by 
globalization changes to the core curriculum were implemented in 2003. Amongst the more significant changes 
were the addition of LAWRxix, a skills course, and Legal Theory, a course on the philosophical foundations of law, 
to the first year curriculum, and the addition of Comparative Legal Traditions, a course on Comparative Law, to the 
second year curriculum. These changes were initially resisted within the Faculty and without the Faculty. However, 
the experience has been that the students have benefitted greatly from the new core curriculum. xx  On the 
professional side, mandatory Continuing Professional Development scheme was expected to be implemented in 
2012 and this was likely to be applied initially to young lawyers with less than 5 years experience.xxi 
 In comparison, the developed context of Japan with 95% literacy rate and one of the highest levels of 49.4% 
tertiary education, did not neglect legal education. While individuals in Japan can pass the bar examination without 
a law degree, the standard path to becoming an attorney or judge is through the education system.  
 There are many law schools in Japan, typically offering different programs for legal researchers, aspiring 
attorneys and future judges. The same trend is visible in Vietnam which shares the civil law system and Indonesia 
although their innovation is limited only to masters Programs.xxii Under the new reforms, Japanese curriculum is 
expanded to include arrange of internationally oriented offerings in, comparative law and international law, as well 
as Clinical Legal Education programs. The graduate law school experiment in Japan is a further example of the 
openness of Japan to international influences in the legal sphere. 
Almost all government universities in Indonesia have law schools. There are many private universities and 
institutions that provide legal education too. Some of the private institutions that provide legal education have good 
standards and are equal in status with Government Law Schools. Law Schools within a university are autonomous in 
terms of having their own faculty, deciding own educational policy and having their own administrative apparatus 
and budget. However, Indonesia faces problems due to a pluralistic legal system. In Indonesia an independent 
system of law exists side by side with western type of legal institutions, therefore an elementary knowledge of 
anthropology, especially of kinship systems and the theory of acculturation gains importance. Clinical Legal 
Education in Indonesia is in the developmental stage.xxiii  
 China is a civil law country. Teachers mainly use the lecture method, while students are passive learners of legal 
theory. Chinese Legal education attaches importance to teaching theory. Less attention is paid to improving 
students’ thinking, reasoning, and practical skills. Students also rarely have the opportunity to be exposed to actual 
practice and understand the application of the law. Students, study and their work cannot adequately meet the needs 
of building the legal system. The traditional Chinese legal education ignores students’ vocational skill training and 
building of a sense of professional responsibility. The traditional legal education does not pay attention to the social 
service functions of the law and is almost totally detached from ‘legal aid.’xxiv 
 Presently, China is on the path of reforming its legal education. The Modern Legal education involves both 
academic development as well as practical training. The new methods of teaching involve lectures, case method, 
moot court, discussion, dialogue, intuitive, audio-visual teaching and clinical legal education. It is also suggested 
that equal attention should be paid to knowledge-oriented teaching and skill-oriented training. Professional training 
should first ensure that students are exposed to theoretical and critical perspectives on the law by facilitating their 
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understanding of the ideology and spirit of the law, and the way of legal thinking; and second, provide practical 
skill-training in advocacy, legal research and writing, problem solving, alternative dispute resolution, professional 
ethics, and personal integrity. Since the year 2000, there have been several Clinical and Legal Aid programs adopted 
in China, which have been successful and have made significant contributions especially to the disadvantaged, in 
response to strong public demands for social justice. In short, changing the concept of legal education and 
improving the quality of legal professionals are inevitable requirements of economic development and social 
progress in china.xxv 
 Legal education in Malaysia began in 1972 when the University of Malaya established a Faculty of Law.  At 
present there are a few public universities apart from the private colleges that offer law programmes either on a 
twinning basis with foreign universities, mostly from England or Australia, or conduct external programmes 
designed by local universities or colleges. The law faculties in public universities are autonomous in terms of having 
their own law programmes and curriculum. In Malaysia, the Ministry of Higher Education, the Qualifying Board 
under the Legal Profession Act 1976 and the Bar Council of Malaysia play a minimal role as co-ordinating bodies 
particularly in the selection of core subjects. The faculties have the freedom to plan their own curriculum and lay 
down their own methods of delivering the course.xxvi 
 The undergraduate law course in public universities in Malaysia takes four years to complete. The professional 
part of the course is incorporated in the fourth year. Whereas students who study overseas or in a private university 
in Malaysia  usually attend three years course and on completion have to pass the Certificate of Legal Practice 
examination conducted by the Qualifying Board to be considered a qualified person to practice law under the Legal 
Profession Act 1976. The University Teknologi MARA has an innovative one year hands-on professional training 
course in lieu of the Certificate of Legal Practice examination.xxvii The subjects taught in both the public and 
private law schools relate mostly to domestic laws. And subjects of global concern like ASEAN Legal Studies, 
World Trading System, Public and Private International Law are offered as optional courses.  
 The teaching methods in Malaysia include the lecture method, tutorials, case method, Socratic method, seminar 
method and discussion method. Mock trials and moots are well established in most law schools in Malaysia. Client 
Counselling competitions have now come to Malaysia. All law faculties arrange attachments of students with law 
firms or legal aid clinics during the semester holidays. In Malaysia there is also a requirement to do pupilage in a 
law firm under a senior lawyer before a person in called to the Bar, and several Continuing Legal Education 
programmes are conducted by the universities and the Bar Council. However, one faculty (R. Rajeswaran, Adjunct 
Professor of Faculty of Law, University Tecknologi MARA, Malaysia) expressed the view that the teaching 
methods should be broadened to encompass Role Plays, simulations, case studies, small group discussions, debates, 
taking a stand, buzz groups, pyramiding, brainstorming, Symposia, Group Projects and Project Papers.xxviii  
 Currently in Philippines there are more than 100 law schools which offer a Bachelor of Laws (LLB) degree, 
except a few law schools which offer a Juris Doctor program of four years. Master of Laws programme, Doctor of 
Civil Law and Doctor of Jurisprudential Science are amongst other programmes offered in certain law schools. 
Interestingly, the Supreme Court of Philippines has the power to admit individuals to the practice of law. This power 
is exercised through a Bar Examination Committee which is an ad hoc academic group responsible to conduct the 
Philippines Bar Examinations. The Legal Education Board supervises all law schools and continuing legal education 
providers. Lawyers are required to complete, every three years, at least thirty-six hours of continuing legal education 
seminars approved by the Mandatory Continuing Legal Education Committee.  
5. Best practices in legal education across the South Asian region in service of human development: 
Comparison and Analysis 
 As shown above, the leading players in the area have remained innovative and closely guarded excellence as 
their mission. Often, this has resulted in monoculture and copy-cat approaches without relevance to the context. For 
example, law programmes in the National University of Singapore and University of Malaya especially in their 
choice of core subjects are broadly similar. One of the challenges for the law faculties is to accommodate the new 
subjects in already overcrowded law programmes. Thailand is trying to overcome the problem of offering some of 
their courses in English. Master of Laws (LLM) programmes that are offered by law schools in ASEAN countries 
generally range from one to three years in duration. In the common law jurisdictions surveyed, the length of the 
LLM programmes is one year. In the civilian jurisdictions surveyed, the duration is generally three years except for 
Thailand where the duration can be up to four years as is the case at Chulalongkorn University.xxix Besides, some 
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law schools in ASEAN offer Law programmes for LL.M. in partnership with other Law Schools. LLMs vary 
including those specifically designed for attorneys. As for doctoral programmes, the duration is generally 3 years 
though there are some exceptions.  
 The content of the curricula demonstrate that over-emphasis on the mere knowledge and mastery of the technical 
aspects of legal rules without spending sufficient time on the underlying reasons behind those rules,  is one of the 
weaknesses in legal education.xxx  There is no uniform concern expressed on economic and political integration or 
on community/social service goal across big players.  
 In terms of faculty engagement and pedagogy, at the NUS and in India, the teaching staff is encouraged to 
integrate multi-disciplinary perspectives into existing courses so that law students may better see the inter-
connections between the different disciplines. This approach has been adopted in a number of courses including 
Company Law, Competition Law, Business and Finance for Lawyers, Biotechnology Law, Biomedical Law and 
Ethics, Regulating the Corporation, Law and Economics for Lawyers, and Law and Sociology of the Family. The 
subject Law and Sociology of the Family provides a particularly good example as it is jointly taught by faculty from 
the law school and the Department of Sociology and is open to law and sociology students. The broad objective of 
the course is to provide an inter-disciplinary module that aims to enhance students’ appreciation of the sociological 
nuances in family practice and to challenge students to use sociological research findings to think critically about the 
development of family law.xxxi 
The following table depicts the similarities and differences in best practices across South Asia. 
 
Table 1: Best practices in legal education for human development in South Asia: A comparative overviewxxxii 
 
Parameter Thailand India  Singapore Japan Indonesia China Malaysia Philippine
s 
Variety of 
Law 
Programs 
offered 
UG, PG, 
Doctoral 
UG, PG, 
Doctoral, 
Post 
Doctoral 
UG, PG, 
Doctoral, 
Post 
Doctoral 
UG, PG, 
Doctoral 
UG, PG, 
Doctoral 
UG, PG, 
Doctoral, 
Post 
Doctoral 
UG, PG, 
Doctoral 
UG, PG, 
Doctoral 
Nature of 
Degree 
Programs 
Pure law 
subjects 
and 
interdiscip
linary 
Pure law 
subjects and 
interdiscipli
nary 
Pure law 
subjects and 
interdiscipli
nary 
Pure law 
subjects and 
interdiscipli
nary 
Pure law 
subjects and 
interdisciplin
ary 
Pure law 
subjects 
and 
interdisci
plinary 
Pure law 
subjects 
and 
interdiscipl
inary 
Pure law 
subjects 
and 
interdiscipl
inary 
Uniqueness 
if any in 
Legal 
Education 
Internatio
nal 
programs  
with 
foreign 
Universiti
es from 
USA, 
Japan and 
England.  
PG 
specializat
ion in 
Law & 
Developm
ent 
Law schools 
are 
interdiscipli
nary.  Bar 
Exam for 
license to 
practice. 
Internationa
l Exchange 
programmes 
in some 
Law 
Schools. 
International 
programs  
with foreign 
Universities. 
Mandatory 
continuing 
Professional 
Developmen
t scheme for 
young 
lawyers. 
Can pass 
Bar exam 
without a 
Law degree, 
Different 
programs 
for legal 
researchers, 
aspiring 
attorney and 
future 
judges. 
However to 
practice law, 
Bar Exam 
and 
apprenticesh
ip program 
required 
After Law 
degree Two 
years 
Diploma 
programme 
‘Major in 
Notary’ 
necessary for 
qualifying a 
Notary 
Public.  
 
Modern 
Legal 
Education 
Academic 
developm
ent as 
well as 
practical 
training 
in degree 
program
me since 
2000 
Requireme
nt to do 
pupilage in 
a law firm 
under a 
senior 
lawyer 
before a 
person is 
called to 
join Bar 
Council. 
Some Law 
Schools 
offer dual 
degree 
program 
such as  
MBA – JD 
Clinical 
Practical 
Linkage 
(National 
Yes, with 
help of  
NGOs 
such as 
Yes, 
internship 
made 
compulsory 
Yes, Started 
in 2010 
Yes, 
introduced 
under the 
new reforms 
Yes, with 
help of  
NGOs such 
as Bridges 
Yes, 
adopted 
since 
2000. 
Yes. 
Limited 
form of 
CLE began 
Yes, 
implement
ed through 
the Legal 
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Developme
nt/ 
Employme
nt) 
Bridges 
Across 
Borders 
Southeast 
Asia 
Communit
y Legal 
Education  
Initiative 
(BABSEA
CLE)  
since 2008 
with NGO, 
lawyer, and 
courts. 
Some law 
schools 
have started 
clinics. 
since 2000 Across 
Borders 
Southeast 
Asia 
Community 
Legal 
Education  
Initiative 
(BABSEAC
LE) 
Today 
more than 
200 
clinical 
Legal 
teachers 
20 years 
ago in 
Universiti 
Teknologi 
MARA 
Today 
Internships 
with law 
firms or 
legal aid 
clinics 
expected 
from 
students 
Education 
Reform 
Act of 
1993 (Rule 
138-A 
deals with 
Clinical 
Education 
Program 
Pedagogy Lecture 
method 
and other 
interactive 
teaching 
methods 
Lecture 
method and 
other 
participator
y methods 
such as case 
study, group 
discussion, 
seminar 
presentation 
Lecture 
method and 
Interactive 
pedagogy, 
class 
discussion 
and seminar 
method 
Socratic 
method and 
other 
interactive 
teaching 
methods. 
Experiential 
teaching by 
young 
lawyers,  
Intensive 
lecture 
method 
Mainly 
lecture 
method 
and 
adopting 
new 
teaching 
methods 
Lecture 
method, 
tutorials, 
case 
method, 
socratic 
method, 
seminar 
method 
and 
discussion 
method 
Socratic 
method, 
participato
ry methods 
such as 
research 
and 
writing 
projects, 
presentatio
ns, 
debates, 
role-play 
Faculty 
Developme
nt Program 
Yes, 
mainly 
Exchange 
programm
e with 
Foreign 
University  
Yes, varies 
from law 
school to 
law school 
in variety, 
context and 
training. 
Faculty 
Exchange 
Programme 
with 
Foreign 
University 
exist. 
Yes, but not 
structured. 
Faculty 
exchange 
program 
with 
Foreign 
University 
exist.  
Yes, mainly 
Exchange 
programme 
with Foreign 
University 
Yes, 
varies from 
law school to 
law school. 
Faculty 
Exchange 
Programme 
with Foreign 
University 
exist. 
Yes, 
varies 
from law 
school to 
law 
school. 
Faculty 
Exchange 
Program
me with 
Foreign 
Universit
y exist. 
Yes, 
varies from 
law school 
to law 
school. 
Faculty 
Exchange 
Programm
e with 
Foreign 
University 
exist. 
Yes, 
varies 
from law 
school to 
law school. 
Faculty 
Exchange 
Programm
e with 
Foreign 
University 
exist. 
Student 
Developme
nt Program 
(All round) 
Yes, 
including 
Exchange 
programm
e with 
Foreign 
University 
Yes, 
including 
Exchange 
programme 
with 
Foreign 
University 
Yes, 
including 
Exchange 
programme 
with 
Foreign 
University 
Yes, 
including 
Exchange 
programme 
with Foreign 
University 
Yes, 
including 
Exchange 
programme 
with Foreign 
University 
Yes, 
including 
Exchange 
program
me with 
Foreign 
Universit
y 
Yes, 
including 
Exchange 
programme 
with 
Foreign 
University  
Yes, 
including 
Exchange 
programm
e with 
Foreign 
University 
Communit
y Extension 
Program 
Yes, 
through 
Legal Aid 
Clinics  
Yes 
(Eg.work 
done by 
NLSIU 
Bangalore, 
Symbiosis 
Law School, 
Pune, VMS 
College of 
Yes  
In 
collaboratio
n with Law 
Society  
No  Yes, 
Indonesian 
Legal 
Resource 
Center 
(ILRC) with 
NGOs such 
as  
BABSEA 
Yes, 
through 
Legal aid 
services  
No but 
potential 
exists 
Yes, 
structured 
with social 
justice 
mission to 
provide 
legal 
services to 
socially 
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Law Goa, 
O. P. Jindal 
School of 
Law) 
CLE vulnerable, 
marginaliz
ed and 
economica
lly 
deprived 
members 
of 
community 
Legal 
Rights 
Awareness 
and Legal 
Literacy 
Yes 
Legal 
Clinic  - 
HIV/AID
S 
Communit
y Legal 
Education 
Manual 
and the 
implement
ation of an 
HIV/AID
S, health, 
and 
human 
rights 
awareness 
program 
Yes  
Legal Aid 
Cells carry 
out legal 
awareness 
programmes 
on various 
themes and 
beneficiarie
s. Legal Aid 
cells 
collaborate 
with Legal 
Services 
Authority, 
Courts and 
NGOs  
Yes  
Law Society 
of 
Singapore – 
Project 
School – 
made 
modules for 
legal 
awareness 
on domestic 
violence, 
illegal 
money 
lending, 
cyber 
offences, 
gangs and 
rioting 
No  Yes  
In 2011 law 
passed for 
legal aid. 
State funding 
provided to 
“legal aid 
providers”  
accredited by 
the 
Government. 
The legal aid 
providers  
may use the 
services of 
lawyers, 
paralegals, 
lecturers,  
and law 
students to 
provide legal 
aid services. 
Yes  
Legal Aid 
Centres in 
Law 
Schools 
 
No but 
potential 
exists. Law 
School can 
collaborate 
with Govt., 
Bar 
Council, 
Court, 
National 
Legal Aid 
Foundation 
or NGOs  
Yes, 
Alternative 
Law 
Groups 
and law 
students 
worked in 
various 
areas such 
as gender, 
natural 
resources 
and 
agrarian 
reforms  
Does any 
Law 
University 
of Law 
School 
appear in 
QS World 
University 
Rankings 
by Subject 
– Law in 
2013 
No No Yes, Rank 
22 – 
National 
University 
of 
Singapore 
Yes, Rank 
37 – 
University 
of  
Tokyo 
No Yes, 
Rank 20 
– 
Universit
y of Hong 
Kong, 
Rank 41- 
Universit
y of 
Peking 
and Rank 
43 – 
Tsinghua 
Universit
y  
Yes, 
Universiti 
Malaya, 
Ranked 
among top 
100 but not 
among top 
50. 
No 
Overall 
Best 
Practices 
for Law 
School 
Engagemen
t in Human 
Developme
nt 
Yes Yes Yes Yes Yes Yes Partially 
Yes can 
improve 
Yes 
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 A successful example of the connect between legal education and human development is found in Philippines. 
There various initiatives involving law students have helped build Philippines’ Alternative Law Groups (ALGs) xxxiii 
by training the eventual staff and leadership of those legal services NGOs. Operating on both grassroots and policy 
levels, the ALGs have in turn made a mark on the economic wellbeing, participation in governance, and power of 
the poor in that country through their work on gender, natural resources, agrarian reforms, and many other issues. 
Thus, the ALGs and the law student engagement that spawned and fuels them are as much about poverty alleviation 
as about the law. 
 While one contrasts the response to community needs against the global standards, clinical Legal Education 
related efforts to engage law students in public service are visible. These include public interest lawyering, human 
rights, and justice. It should be equally viewed as advancing poverty alleviation, good governance and other 
development goals. Just as UNHCRxxxiv has helped launch refugee law clinics at numerous law schools, other sector-
specific institutions should support sector-specific themes, such as women’s rights, children’s rights, or the 
environment.xxxv 
 In the largest assemblage of its kind, more than 80 law school deans and chairs of law faculties from around the 
world, met in Singapore on September 25th – 27th, 2013 at the Global Law Deans’ Forum to adopt a set of 
principles of standards and outcomes for a legal education. These global principles grew from two years of regional 
law deans’ workshops sponsored by the International Association of Law Schools (IALS) which gathered together 
law school leaders to explore the commonalities and standards to be applied worldwide to legal education. The need 
to define these global principles was driven by the rapidly changing face of legal education in the midst of evolving 
domestic and international norms. The outcomes of a legal education are laid out in the declaration adopted as 
Singapore Declaration on Global Standards and Outcomes of a legal Education 2013xxxvi. These identify three key 
areas: knowledge, skills and values.  
 These broad general principles are open to be contextualized in the reality of each law school within its 
regulatory matrix and as a consenting member of this international forum. This declaration cascades the earlier legal 
education reform initiatives across the globe. For the Asian law schools, it would open new ideas and possibilities 
for transforming legal education. Principles could be adopted in practice and operationalised in the law schools 
working by trial and error. Perhaps, these principles could inspire regional and local aspirations for legal education 
as a force of change. Inter-country best practices sharing can enrich the regional law schools in the first phase. 
6. Conclusions: chaos to order 
 The description and analysis of data as above show how South Asian law schools’ engagement with legal 
education is in a state of flux and transformation. Their historical and therefore, systemic limitations are the 
constraints which are slowly transcended. The foreign associations, collaborations and faculty influence the change. 
 Law institutes from Singapore, Japan and China have made it to the top 50 in the world rankings, and University 
of Malaysia to the top 100. Thailand, India and Indonesia are yet to reach that mark. Almost all counties under the 
study have undergraduate, postgraduates and doctoral law programmes. The law programmes in Asian Countries 
does provide for integration of some non-law subjects in their curriculum such as Law and Society, Law and 
Economics, and Law and Accountancy. The most common pedagogy is the lecture method; however all the Asian 
Countries have started to adopt learner centric methods such as Discussion method, case study method and 
presentation methods. Moot Court and Mock trials are common methods employed to improve the research, 
reasoning and argumentative skills of students. Clinical Legal Education is being practiced in all the Countries under 
the study though not with the same rigour such as in India where the professional body has made it mandatory 
course to be implemented by all law institutes across the country.  
 Most of the best practices are common and the approaches are similar. These are attempts to embrace world class 
parameters. Some stand out as unique trends such as the community service focus in Philippines, perhaps a model of 
native response to the unification forces. Common features include multiple regulatory norms, concern to produce 
skilled lawyers for the prospering globalizing Asia and the world as well as conformity to accepted standards. Most 
of the deans or professors are trained in western law schools and it could well explain the cross-border homogeneity 
of approaches. Ranking is an anxiety and the urge to stand above the rest is another incentive. Striking similarities 
are seen in Chulalongkorn and NUS in their orientation of global law programs and emphasis on international law. 
 The diverse curriculum content tailor- made to inclusiveness of judges, lawyers and students are visible in 
Vietnam and Indonesia. Emphasis is laid on ethics not only in curriculum but also in academic practices and 
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governance in Taiwan.  
 India has a rich diversity of law schools. Often the contours and shades are too obvious.xxxvii Yet, the Jindal 
Global Law school with its international futuristic outlook or the long standing ever-changing dynamism of 
Symbiosis Law School or the excellence drive of law universities of repute among many distinguished players- 
reflect most of these best practices. 
 These best practices in some of the globally significant law Schools reflect the competence and competitiveness 
of South Asia to gear up for future as the preferred destination for legal education, as repertoire of competent law 
experts and most of all, centre-staging human development with critical voices and approaches to rising unrest amid 
the economic prosperity. The contrast is evident. One such response has emerged from India in June 2013 from 
Gangtok Declaration which advocates legal education as the means of fulfilling the constitutional promises.xxxviii It 
urges new regulatory framework for current model of legal education, posits the idea of broader access and response 
to unmet legal needs of the community. Perhaps, that is what Asia requires in order to subvert any ‘spring’ or 
‘uprise’ and to balm the bleeding wounds of unequal development. 
 Rediscovery of an authentic paradigm is an ongoing challenge because both the legal machinery and legal minds 
leading the system have yet to shed the elite character and diffuse across the community. That is where the future 
efforts should be directed to: to engage critically with the system, to resist rigidity, to conform to rule of law as a 
countervailing force of welcome change and to innovate to this effect. 
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